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Learning to swim and learnimrg a foreige language are
analagows activities, ip that both are skills learned for different

‘ reasons, Few foreign language- studepts will attain "near-native
fluency;".por will many of thea beconme 1nt¢rpzet¢:s ot teachetrs.
Poreign language teachers must theréfcre revise priopities, - o

. restructure courses, adjust methods, and establish realistic goals.

. .There are indirect routes to the goal of lppreciatinq a foreign «
culture. One night take the students on an.isaginagy year-long ®trip*®
in the foreign country and in areas of the world shere the laamguage

-is spoken: By organizing"%} learning activities around this theme,
students pafticipate in and contribute to the total learaing
experience. The vocabulary, grassar and structures they use vil] be
exalyles of real language. Textbooks becose .guide books, aad ‘only
truly useful portions of- them are used. Gasmes, conversation
activities, visits with native spcakera, well-chosen readings -- all
of. these activities comtribute to the student's progress in ’

. integrating the four skills. They also take account of affective A
_bebavioral objectives 'and vwill lead to isproved attitudes. A . . .
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. k] ‘ A ‘
In a recent article I read, 1 ran across a quotation that began\to gnaw at me: “There aré millions of people
~ learning lardguages not studying ‘them, and mtllions ef people studying languages not learning them.”! Inour
case, as language yeachers, we might interpret “"people” as “students.” Even more importantly, we might--
- nQ, not might--ought 1o ask ourselves into which category our students fall: are they learPing a language or -

¢ simply studying it?

- 4 - '} . N .
';.\ I am compelled to say, unfortunately, that the great majority of our, students are nothing more than warm ' 5
bodies occupying seats in our classrooms, vainly struggling w keep their heads above water, frantically
j treading wat le trying to give the-appearance of swimmring, solely to satisfy the coach--you, the teacher.
N We "coaches” are expecting our studentsto swim in the Olympjcs betore)th-ey can comfortably stay afloar by
, relaxing in an environment which is foreign to them. Learning a foreign language is & skill just as is swim-
o ‘ming, and a skill is not instartly acquired but is developed over a prolonged period of learning, understand-
\ng ing and continued practice. We must proceed by minimal steps in order to develop a learning gituation ind
not overwhelm our fu;.lre Olympians with a wealth of technical data before they even know what they are there
for. i , ) ) o

F i

A potential swimmer 1s not going to léarn to swinr because gw’ﬁm him tw; he has to be convinced of the
value of needirg o learn to swim,, {f he can understand the value of swimrhing--be it to become an Olympian,
solely for pleasure or as a yseful lifesaving skill--he will be a more receptive subject. He might not be an

. eager student; he might even be rebellious at the outset. Yet we coaches must realize that all swimmers do
not want to be Olympians. Some of us are tokd we must ledrn to swim, some of us want to learn to swim, and
some of us have a natural talent for it. ot . .

Swimming has its fewards. It also involves a lot of drudgery, repetition and practice. We often reach pla-

teaux whege we seem not to progress, but with persistence we continue to sharpen and develop our gkills.
- d -~

Swimming involves our whote body. Language is not words alone, but gestures, tone of voice, intonation,
emotions and a limitless catalogue of umidentifiables which make a language unique. The main difference be-
tween swimming and foreign language learning is that svimming’is a solitary activity while language is com-
munication. Swimming can be competitive, but so can larfguage. A debate, discussion or haggling in the
marketplace is verbal competitjon. Swirnming can gave your life. Language’can find you food, help, a place

-t Btay. Swimming can be fun. Language Mu make new friends, go on dates, understand a book, a
movie, a TV program. You might not swi pleasure all year round, but if you find yourself accidentally
in a dituation where you need the skill, -1t is there. We ¢onstantly tell our students “You'll never know when
you'll need your fozeign language” - -which is quite true- - we frequently use this as a reason for learning
another language. More than likely, it is a convenient excuse since we have never really sat down and -
thought of the justification for studying a foreign language. The cpfnmqnicat;ve-s'km will be there if we acci-
dentally find ourselves in a situation where we might need it. ? T

s
‘

& Many people think that the only Yeénefit to be gained from swimming is that of getting a job as a lifeguard. .
§ Many-think that the only career in which a foreign language can be of benefir is teaching. Not all swimmers

are lfeguards, and not all former foreign langlage students are teachers.
P

"Let us now put our lockerroam pep talk in perspectivg. We, as foreign language teachers, need to examine
ourselves--our objectives, our expectations and our/philosophies. Our b’sk is not to turn out a glut of
teachers and interpretgrs. Nor is our task to conyert all students intg ilinguals or even people with what
we cryptically call "near-native fluency.” . ‘ o .

It is often quite unnerving to face reality, but we are all aware of the pl(ght of Joreign language study in the

United States. High school enroliments’arg Aropping, courses of study are g phased out of the schools,

colleges are dropping foreign language ent nce and/ot graduation requiremehts, faculty members are finding

-

1. David Sariego, letter published in TWE FRENCH REVIEW, LI, 1, October 4977, p. 77.
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. themselves out of a job. Reality tells us that foreign language study is the only purely elective oourse in a
high school curriculum. just how, Then, dg we get students to enfoll 1n our classes?

¢ ]

Theré.is only one answer--ADVERTISE. 1'am not talking only about recruiting campaigns to gwell the ranks
of our army of foreign language students by attractfng them with carchy phrases and cute posters and bumper
stickers. We can start with-ourselves. We know that students will study what is interesting and what is
relevant. \'Relevance” is a currently overused and dverrated term, but relevance is precisely what we need.
We have sonuch to offer our students and have taken so.hirtle adyantage of it. We rely on old dicta w con-
vince our students of the value of foreign language study- - ‘You'll never know when you'll need it3, or “Sup-
pose one of your main sources for your research paper were in French...! Let us not underestimate our -
value. As Gilbert Jarvis states 1n the titleof an article in ACCENT ON AGTFL (May, 1975), ~"We think we
are EVENING IN PARIS, but we're reaily CHANEL. ” ‘ .

. 3 g

Op the other hand, let us not continue to live 1n our highly unrealisuc utopian reamworld of objectives of
“near-nanve’ proficiency and expgctations of an entire class of gnthusiasuc (bdrdering on zealous) fluent .
speakers of any language. ’

. We cannot make CITANEL out of EVENING IN PARIS, nor can we continue to try 16 disguise E\’_ENIﬁG N
PARIS as CHANEL.. They are two enurely different entities. - 2

r «

Priorinies must be cstablished, Do we want our students tp write impeccably, to read great masterpiceces of
foreign literature "inthe origial”, to be able to histen to a conversauon, a broadcast or a movie and under- -
stand all, or to speak acceptably and understandably, to read a guidebook and signs and newspapers” lJdeally, —
a four-skills .mMva 1 would be ‘ovely, but how many students can exce. in ail fou~ skill areas plus meet the

11 .a:1ined, nation-wide obiciuives of “apprecianing a foreign culwre™?

~

()
N

Communication- -1n tne fullest sense of-the term- -is ene of the most imgortant goals )
of foroign language l-arming.  Yet 1n 100 many foreign lanmguage classes gomiunica-
tion has been neglected. One obseryes listening, speaking, reading, and wrinung be-
havior--alt with lmjgommumcanon. .One of the principle reasons fot this lack of
communication hasSeen the nature of textbook materials--afl wo often page after .
pagc of grammaucal £Xercises or pattern drills. 2 ' T

*

Lookinglgpjectvely at today’s students, we need to ‘revamp our thinking. We might even echo thé chronic
student complaint--"But. . .1 m ncver going to have © write Spanish'” This, indeed, may be true. —If most
students have thair way, nother w1l they speak, wilfully listen to or read it, simply because we have
“turnud thomr off, . —

All right, coaches, what s our strategy’ L. i

The time 1s rpe o wrnouf students on to’foreign language learnng. But'WE must make the first step. For
too long a nme student complaints and suggesuons have fallen on deaf ears. 'We assure them that we know
* what will be beneficial for them. But do we? We know what was good for us, but we are teachers. Most of
our students will not be foreign -language teachers. Nor will many of them be foreign language majors. So.
let us stop training our psoph_ne charges as 1f all were going to be future Olympic gold medal winners. To
quote Sandra Savignon, . . !
/ - : v . e
... Throughout m) own professional prepdration, | was always concerned with accuracy
and propriety. And | hope to insull thé same respect for the French language 1n my ¥
students. ) |

N .

“)dite obviously (and hopefuny); I am not advéca’tir;g a total restructuring of our courses to suit student whims  ~
and fancies, or even what they consider “relevant”. We, of course,” are the teachcers. We were hiroed for
our vxpertise, and we, 1n fact, do know what wrl be beneficial for our students.
The objective I mentioned carlier- -"apprecna\nng a foreign culwure’ --is precisely what we want to teach our
students. Near-native fluency 1s exactly what we would like to artain. Bus how realisnc are these goals when
we Have our students 1n class ,for\tmly one or two years’ Just what do we mean by “near-nanvc fluency”? -
How can you measure the degree of appreciation yeur students have gained? - .
RN - : N

2. Gilbert Jarvis et al., CONNAITRE ET SE CONNAJTRE, New York: Holt, Rinehart and Winston, 1976, p. vii.
3. _Sandra Savignon, " Teaching for Communicgation”, AATF NATIONAL BULLETIN, Vol. 2, no. 2. November

« 1976, p. 2.




. . B L l /
L . . LR ¢ . S~
Let us at least Usten to our students. If We ask them what they wa(ld hope or like to learn in our classes,
the hue and cry is conyersation, and not, "How to’appteciaré a foreign country, its People and its great artly

tic works. " - Nor do they clamor for "' near-native fluency. N ]
Y Students learning to read Fren;h' want receive messages or inforgnation ghat &
' to them. Students learning to speak or write French want tp send messages that m
o them. 4 L : /2
N —— . . /, -

_ Théy are more than willing to inform us that they do not want o learn grammar, which {g’fondly referred to°

" ag "junk”, "stuff’, and other'denigrating terms.. Have ysu not noticed the barrier of hgred, unreceptive -
‘ minds whose eyes begin to glaze over when the ominous word “grammar’ is mentioged” Yet, you simply can-

. Dot convpTse and communicate without grammar. . * N
. 3 - . . / -

We may fervently cling to our goals but we simply must realize that there are
directly at thesergoals, will never lead our students that far, because we i
.- roses” alodg the way. There aré other routes’ which are not as direct but
many more appealing aspects of the trip. In the long run, the students
vincingly that they have learn&d exactly what we_have wanted all along,

ethods which, while aimed S '
forget to "'stop and smell the .
ich will expese the students to
selves will be able to say con-

Ed

Why go directly to Paris and hide-our students in the Bibliothégue NAtionale? Let us go to the provinces, moet

the people, find our way around (even haltingly soj, read the new g and guidebooks, visit Paris for a

week or so. Near the end of the trip we can go back to Paris with a greater degree of knowledge and sophis-
~gication and not be typical tourists. L : g

/L - - -

We have the opportunity 1q teach cpultural awareness-and crpss-cultural understanding at every stage in eur
clagsroom’s, By taking your students on an imaginarj' vegt - long trip w France, you offer a centmal direction
r all activities from grammar to vecabulary. St j can go through customs, ride a taxi, the métro, a .

and a train. They canvisit all of the typical tourist attractions. They can check into a hotel, buy a mest,

go w the theater. They can celebrate holidays and birthdays. They can vigit in a French home, meet the

family, and go on a picnjc. The students become ipvolved; they participate ip and contribute to the total

learning experience. The vocabulary they learn yill be practicat. The grammar Ind structures'they use will

be exarhples of real language. T %

v . - ; *

But let us not be too restricted in our culturalstudy. - We gre guilty of leading students to 'believe that French
- is spoken.only 1n France, Spanish only in Mexjco and Spain. Students can prepare projects on other areas of
the world whete the target language is spoken, and they will become aware of the cosmopolitanism of their
language. You mighr prepare mini-units on several other F rench-"or Spanish-speaking countries yourself.
Did you know, for instance, that the United States 1s the fourth fargest Spanish-gpeaking country in the world?
. N rg .

Our textbooks should be oﬁr’guidebboks, but only we kndw what we want to see and do So’'choose a good
guidebook, and use.those portions which you need. B .. i
' . i’ . -
For so long we havege'ld to the faulty belief that the textbook is f\oly writ, Accordiztno the “"gospel accord-
ing o Hartourt Bracé Jovanovich™, we have felt thatsve had w finish our level one t&xt in level one. Inour
normal classroom situation, when a majority of studerits have "mastered” a certain grammar point, we moye

on, d ing the slower-learming student into a new quagmire of grammar before he has successfully ‘extr

cated himself from the precedidg one. Even morz serivus 15 the fact that-we-must move oa because our les- —

. son plan says we are supposed w move on. A lesson plan, althcugh necessary, is not a papal (or in this case,
a professorial) bull, "I, like the textbook, 15 a'guide. “Textbooks or long-range legson plang cannot and must
not establish our classroom speed--or approagh- -of presentation of subject matter. Weé must feel our sw-
dents out- -their capacity for learning, their prior language experience, their interests, their desires.

We are simply trying ti:'do too much within the frame of a given constant over which we have.no control--

- tme. Letus stop kidding qurselves' Of gourse we cannot teach the pastor imperfect subjunctive by the end
of the second year; and if we do, we are doing nothing more than "doing’ the grammar, but we have negiected
something else. A class that is totally' grammar -oriented is quite deaddy. We produte students who think
that French is nothing but verbs and’exceptions to rules.- Just as "a gpoonful of sugar makes the medicine go
down", gujoyable activities make grammar much more palatable. Playing “Jeopardy’, while overtly fun, tests
not onMPshe formationh of interrogative structures, but includes listening cornprehension, vocabulary and

.. -~ genefal cultural information. Students who play musical {nstruments - - especially gujtars--can help imrmense- .
____ly Inteaching both folk- and popular songs, which themselves can ilhi/at}'ate specific grammar points if they

.. 4. Jarvis, p..viii. . . .ot
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L- . are weN-chosen. - . .
Instead of accepting a'lextbook as sacrosanct, we should be more selective in'the choice of texts and more
- .daring in adapridg a given text t fit our own particular situation. (As a rule “of thumb, it is high!y pract[caf
. mexpectmmetwobnoksoveraperbddthreeyears.) .

Given the text--or more Basically--in spite of the text, our first priority should be to ask ourselves: “"Whar
am | trying to do, and what do I want o do?" This basic objective supersedes all others in ordering our
, courses. If we want our students to speak the language, speak 1it, do not ralk aboux it,
- - . As most =xperienced teachers wgll acknowledge, it i$ one thing to %about a language ”
--verb forms, vocabulary items, basic grammatical patterns, and ike--and quué\ -
ahother to know how 10 use n effectively in a conversational exchange with 2 native .

z speaker.

We as, teachers must realize that after a very limited course ofestudy, our students conversaﬁonal ability
wnll indeed be basic and not £/lawless. Vocabularies will bé:limited. Their working knowledge of grammar

l be rudimentary at best. What is more rewarding, though, than seeing a student develop the skill to com-

icate in another language” ¢ . . T
-y

WHhy not invil€ a native speaker from your area to vnsh your class, speak mothing but his native language and
have students* interview him on a varjety of topics? When the sjudent finds out that even his first- or second-
year language can actually elicit reactions andcresponses from a narive speaker, he will have reached-a mlle-
stone in his language- I&rmng ‘experience. This i an aumentic expérience.

.
3

-

Student attitude (a long owrlook°d aspeCt of teaching) xmproves becauge the student dcve}ops confidence 1n
his ability to communjca:e comfortably and rehensibly. We must cease to be so "everly concerned with
completeness or the mar }usfe (...) Itis what they say r.hat ‘counts, not hdw they say it.”
This is indeed a bitter pill for us to swallow, but | am in no way saying-that we must allow fau!tv gtammar to
go unchecked. But what 1s more important- -the message or the code” Only by &Stabhshing our priorities
and ohjectives from th&gutset can we put all aspects of our classroom task in perspective. Continual cor-
rection of every uttere®rror does not lead 1o improvement, but to Intimidation, embarrassment amd eventu-
al silence. We must lcarn to be interested bydtanders and moderatoTs in conversajion sessions “with our
students, not leaders and correctors. * :
. / .
Most of our students will ncver go to France or 1 Spain or to Mexico. They may, 1n fact, ncver have to
speak French or Spamish aga:n. Ilowever, they must realize that FrencH does exist outside the covers of,
- *their textbook and that French 1s not only spoken on tape. Speaking is an active, productive skill. By itsvery
nature it must 1nvolve at least one other person. But not everyone wants to learn to speak a foreign language
Quite frequently. studen:s who are hesitant to0 speak up in our language classrooms are hesitamt to speak up
even in Englw)i  Ye: these seme st énts may be avid readers

For $0 long we have uspd readers as nothing more than vehicles for grammar and for simple questions such
as "What happens next”” We have chosen readers containing extracts from classical works or adultcrated re-
workings of masterpicces of foreign language literature. Who has not felt'the frustration of reaching very
———humerous readmgs which turn 1010 sheer exercises boredom bécausé students have spen! their cntire
preparauon in the glossary at the end of the book” ey have not read the\material.

Our first task 1s to teach them how to read a foreign language through recoghgion of word families, contex-
. twal and-grammancal ¢lues, not how to translate the book into “good English.’ should Be interested from
the very outset with comprehvnsion of the story and not with memorization “of facts. Be selective. Thete is
‘ absolutelv no harm 1n beginning to teach the reading skill wnth contemporary materials. As 3 matter of fact,
“ . studems are more hkely to.enjoy and understand current,” non-philosophical writings. - . -

Plays nffcr a wealth of possibilites. They portray real conversation. They can be acted out by having stu-
dents lecarn-the various parts. With the written text out of the way, pronunciation will improve, and gesturcs
c¢an become an integral part of speaking. Videotaping the play- -act by act or scenc by scene- -until the entire

Py play is recorded otfers an c¢xcellent sourcesof material that can be shared with other teachers or cven other
“ " schools. As the reading skill develops, we can move 1o more substantial and substantive rcadings. Com{ur-
. 5. Savignon, p. |, . - - .
- 6. Savignon, p. 2. . 5 )
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rently, us the student’s ability 10 express himself orally is developing, his’gbility"to express his thoughts on
more abstract wpics should improve, : .

[ 4

P ; * R By : ) ,
oWhat ] am sa essemtially is that we must sequence all of our materials so that progress is made through
_ mintmal steps ‘with learning at each step rather than overwhelming our students with premature quantum o
leaps into magerial which does not correlate with their degree of scphistiCation in second language learning,

We must also beware of bandwagons and fads. As Nelson Brooks says "'Bandwagons arg not for jumping on.”
I,  in fact, we do jump on them, keep one foot on the ground. We are all guilty of finding ‘some new technique  °
: for teaching or some new device which is touted tc be the answer to all of our problems. And we fall for it -
100%,! We al] got language laboratories and herded our students into a pristine, sterile envimwl
, Do way stmulated reality--neither what we heard, how we heard it or where we heard it. Srud ations
«  were channelled toward machines. The new caich-phrase then was “audio-lingual.™ ct

< - What ahout its success” Whére\are our NDE,kfmance:i/ laboratories now” In closets. We midsirected our
. atggtion and our methods. Sure--we produced speakers: speakers who could neither read nor write.,

® - . : ~ t, ‘
_About 20 years later (in 1977), we still advocate audio-hingual teaching- -coupled with reading and writiag. In
other words, we now advocate a four-skills approach including our few popular area. gulture. .

But, realizing that we cannot put the same shoe on every foot, we began to emphasize the individual differ-
ences among students, and oyr next bandwagon rolled by’ individualized instruction. Not all of us leapt on
. this bandwagon. We had neither the time nor the experuise to individualize all of our matertal. I might add,
. some of us did not have the desire to individualize our courses. The simple logistics of record-keeping,
. division of tme and the endless creation of LAP's have brought us out of this new dreamworld.  °*
All of these innovations are not innovations at all. We have alwgys been aware of individual differences
among students. We have always known that languages were both written:and spoken, but we.did nothing in
our classrooms to implement what we were aware of. We were guided instead by neéw textbooks and new

methods. To a degree, we are gtill being led ragger than l@d‘m{.ﬁ

It is time to innovate. Before we begin--a word of caution. Establish your objectives. Be firmly convinced, |
of what you want to do, what you want your students 10 be able to do. Your objectives must be totally within ;
the realm of attfinable possibility. Your students must know whit is expected of them.  The objectives you "

. set for your students must be measurable, since evaluation is'necessary. Appreciation i{s not measurable, ” |
but the steps leading to appreciation can be very easily measured. The end result resides solely within the
mind of the student; you and only you can provide the means. .

Especially do not-overlook objectives for the affective behavior of your students. If you insist on telling them
that learning a second language 1s fun, make it fun. Here again, keep things in focus. Class time is.not only
game time, but games can make language learming enjoyable. There is nothing wrofg with "Bingo™ to teach

' numbers or with playing “Mille bornes”, but too much of any 3ctvity which is fun makes that same activity

. lose its perspective and become nothing more than a method to'kill time.

Periodically, verify what you are teaching and not by resorting t English or by gi¥ing a test. Make the stu-
‘deats demonstrate m‘e\; degree of learning by perforing some activity. Why not begin & foreign language
literary u"gazine ‘contyning poemns and stories written by your students? /Why not havé them write a skit and

. . present it to the clags” Or give a report’ or interview a native speaker '?e possibilities are limitless,
and best of all, they are not formal evaluative tests, at least in the smgélt' mind. ' .

" All of us work best and stay longest 1n activities which give us a s se of accomphshment.”? Students must

feel that they cirf actually do something productive and meaningful j the foreign language. Attitudes will im:

prove, and along with improved attitudes comes improved perfornfance. Students who sense a true value from

their foreign language experience are your best recruiters and ertisements for your classes. .

selves because a student’s pronunciation is nowhere néar native (except native American), because-his gram-
mar has only a vague resemblance to that of the target la uage, and because his vocabulary is remarkably
American with Spanish articles and an -a or -o tacked on/to the end of each word, let us reassess just what

. we expect from them. - . Y,

Yet, this sense of act lishmemt 1s of utmost importance tg/us tea’chérs also. Instead of exhsperating our- 11
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We must be willitig to change. We must face the facts. Students must now perform, become active and in- -
volved. Today's students no longer blintly accept directives without justification. The era of the passive '
foreign language learner has taken its toll in decreased enrollments'and in dropped foreign language require-*
ments. They must be firmly convinced that what they are doing hde value and we must express our convic-
. tops tethem, . : . .
[ Y ]

-
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The attitude of a foreign-language department toward expetin.entation determines to a

large extent whethe‘g the implementation of a performance curriculum whl' resultin - ’

success or failure. o ’ : :
President Carter is firmly convinced of the valul of foreign languafe study, since he plans to establish a
Presidential Commission on Foreigh Language and Area Studies. Some of the areas of concernof such a
‘Commiuee will be : : .- T T

1. To éxamine the quanity and quality of foreign languagé, education'as 1t relateg t0 ~ ’
the study of other cultures so that appropriate measures may be taken to strength- .
en such programs; '

. 2. To antempt o relate for:eign language study to the economic and securify needs of
. . the United States: - '
3. To explore the question of how to encour{ge the hiring of peoplé with foreign lang-

N . uage skills; and . .

. ) : . \ et

4. To invesugate how to reward, 1n pracuical ways, the development of -language

skills among the American people, e.g., gran%n‘g poits on a Civl Service exam-
{naudp to persons with second language skills. .-

We at the college and university level have no set expectations of students that enter our programs. Many of
v our new students place in intermediate- leyel language classes by virtue of what they lgarncd in high school,
~Many students arv exempted from lower-level proficiency courses by dint of their knowledge gained in-high
scheol. Conversely, many students place at the beginning level- -either wilifully, looking for “an eady grade”,
- or use they did not adequately learn the material taught in the different levels in high school. *

What we especially hke 10 sce 1s students who reahze the valuegof what they are doing-and’understdnd why
they are doing 1t, 1n spite of the fact that they are enrolled in required courses. Their enthusiasm and inter-
est can Be contagious and then pecome an assej for us. ‘

All Tighe, coaches. There 1s our strategy. It is up to you to develop and implement the game plan. It us
give our students a performance-oriented, meamingful experience in our tlasses. Positive learning experi-
ences are the answer. . ' - . ’

.

--Robert M. Terry, L’mvefsnty of Richmond I °

THE ROAD TO PARADISE?”"

#

Please rest assured from the O 1, 1 have no 3pe @ at lead to paradise.

The paradise | speak of 1s quite diffe § - AP and understanding

amongst men and women here on earth. It ARZUS | lang nglish included -~ ’
. as well as an appreciauon of foreign eultures can make i ;

. T

A scntence | read about six months a9 gazine i my héad. llercis the

sentence: “Hell is a pla . _the policeman,
Chinese; the husb erican.” But this.observation is so negativenwhy look at
culture i view? It takes 80 very littfe to turn the whole thing nd so
that theifaativeé becomes positive. For€xample, why speak of hell? " Why not speak of paradisc? “Paradisc

is-Tplace where the cook is a Fr man; the mechanic, a German; the policeman, an Engﬁshmgg. the
s \ -

8. Rebesca M. Valette and Renec S. Disick, MODERN 1.ANGUAGE PERFORMANCE OBJECTIVES AND INDI1-
~ VIDUALIZATION; New York: [{arcourt Brace Jovanovich, Inc., 1972, p. 85. _ .
9. Letter from C. Edward Scebold. Execunve Director, ACTFL. 17 October 1977. -
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